Education Integration Plan
Walls and Bridges
First Part-Diósd/Hungary

1. Legal Framework/Supportive Education Policy
Today’s education policy in Hungary identifies integration as a political, social and pedagogical aim. It pays special attention to financing special needs education. The regulatory framework favours the integration of students with special educational needs.
The Hungarian Ministry of Education has developed comprehensive integration projects. The amendment to the Act on Public Education of 1993 is intended to enforce the anti-discrimination efforts in the process of education and training and in the activities of all institutions involved.
Education of students with special needs is supported by the government’s intentions: according to the above-mentioned law students with special educational needs may attend mainstream schools. Parents are also asked to participate actively in their children’s education.
Special schools and special classes are still dominating, but the number of integrated students increases from year to year.
The categories are as follows:
1. Students with special educational needs (according to the last amendment to the Act on Public Education of 2003) are:
2. students with physical disability, sensorial disabilities, mild and moderate mental retardation, speech disability, autism, permanent and severe difficulties in the learning process because of disturbances of their individual development (dyslexia, dysgraphia, hyperactivity etc), multiple disability.
3. Students with learning and behavioural difficulties.
4. Students with disadvantages.
Parents of students from category 1 are not free to choose a school; they receive a proposal from the relevant expert committee. They may appeal against the decision of it at the municipality and if they are still not satisfied with the new decision, they can initiate civil action.
2. Concord between education policy, legislative regulation and possibilities of institutions (both mainstream and special)
When discussing topics related to disability the main approach is the inclusion of people living with disabilities. Today it is not a question any more whether students with special needs should attend school together with mainstream students or be educated separately in special institutions. Today the question is how they can attend school together.
Raising the integration capacity of mainstream schools creates numerous possibilities in the social learning process both of students with special needs and of mainstream students.
The process of searching a way of integration, institutional innovations bring about significant improvement in the quality of the work of the mainstream schools, too.
3. Co-operation between institutions
With the spreading of inclusive education, the professional knowledge of teachers of students with special educational needs is more and more needed in the main-stream schools. The special institutions’ knowledge in special needs education (creating development programmes, applying therapies, counselling) can help the children participating in inclusive education.
Involving the special institutions in the process of inclusive education creates great opportunities for in-service teacher training, for improving the content and the quality of communication with parents and for providing professional care for students with special educational needs. In the last two years the special institutions have started to convert themselves into so-called "methodological and service centres”, which support inclusive education with professional knowledge.
4. Inclusive institutions
A research conducted by the National Institute for Public Education in 2001 and 2002 revealed that in schools providing inclusive education there is a solid commitment in the attitude of the teachers. Teachers interpret their roles in a different way and their competencies have become more diverse.
Some examples to show to what they attach great importance:
· to create, activate and maintain a basis of motivation (both individual and communal) required for education, training and development;
· to find appropriate (individual) methods and techniques for the differential education of students with special needs;
· to plan and guide activities with the participation of the students with special needs;
· to explain the student’s diagnosis from the pedagogical point of view and to be able to find the best development methods;
· to be able to give alternatives to a given educational problem, to be able to guide activities and classes effectively, to be able to improve student participation;
· to be able to co-operate with parents, civil partners and other professionals involved.
5. Tasks in Hungary
We have concluded that we should start a new period of integration/inclusion of the students with special educational needs in Hungary.
Development of integration
Surface Approach
· Focus on special schools
· Focus on integration schools and partnerships
· Focus on information for teachers, pupils, parents, schools/Source: Kőpatakiné Mészáros Mária- Special Education in Hungary/
6. Special needs students in Diósdi Eötvös József Német Nemzetiségi Általános Iskola és AMI
Pupils with special educational needs in our school have the right to receive appropriate pedagogical, special educational and conductive pedagogical care according to the state of special treatment, from the time when their entitlement has been determined. Special needs education should be provided in pedagogical professional services, too where the school belongs to. 
The aim of integrating pupils with special educational needs in Diósd is: 
· SEN should participate in education, development, and education appropriate to their abilities and interests
· to be able to be active part of the students’ community
· to be able to work together with other students.
In our school the SEN students are educated in an integrated form, which means they study together with the mainstream students. There are no extra teachers who help these students in the class work. However, the whole SEN activity of the school is helped by a team of experts, who permanently work in our institution.
They are: 1 psychologist, 2 teachers of special education needs and 2 SEN assistants. These experts work together and for each student they elaborate a special educational development plan. The education law allows these students to take part in extra-curricular lessons- individual or in groups- with these experts. These lessons are regular ones- in concordance with the severity of the SEN students’ problems they may take part in 1 or 2 extra activities a week.
In the school of Diósd there are different categories of SEN students:
· students with severe educational and behavioural problems, all of them could be included in the mainstream education, except for one student/7 years old, Asperger syndrome, he is misbehaving in a way that normal lessons could not be performed with his presence.
· students with minor educational and behavioural problems
· students facing social or economic problems

Educational and behavioural problems/both light and severe ones/ in Diósd
When processing a curriculum, or just a task in the lesson the needs of the learner with special needs should be taken into consideration, because all these students have an examination result given by the pedagogical professional services which must be taken into consideration by all the teachers. The SEN teacher prepares a personal development plan including each subject development and this is advised to be performed both in normal curricular lessons and the extra activities, too. In order to achieve differentiated education, all class teachers/not specified in SEN education/ who deal with the SEN students should 
· use individual methods,
· take into consideration the suggestions of the expert’s diagnosis during classroom activities, tests, oral and written examinations
· use continuous evaluation and analyse students' performance based on their needs
· change their procedures and methods to specific situations and adjust to different abilities, different behaviours
· cooperate with different professionals, incorporates the suggestions of the special educator and developer into the pedagogical process
Unfortunately, these aims are not always achieved and the way of dealing with SEN students is not always followed by the teacher staff. The reason could be mostly from the big number of students in a class/in average 28 in our school/- in this way differentiated education is very difficult to be performed. 
However, the expert team has better results, they aim to:
· propose special pedagogical methods and combinations of methods
· monitor the progress of students
· participate in evaluation of partial results, propose organizational changes that are adapted to individual development
· cooperate with the teachers, consider the experiences, comments and suggestions of the teachers
· perform therapeutic development activities in the field of rehabilitation development in direct lectures with the student 
The student with Asperger syndrome, only 7 years old was applying for our school this school year. In the beginning his teacher was facing hard times while he was taking part in the lessons, as he could not bare to sit 45 minutes and perform different tasks, he was fighting the other students and teachers seriously and talked loudly all the time during the lessons. He had to be made a special plan for education. The 2 SEN assistants are with him the whole school day, they collaborate with the class teacher and do with him the same tasks as the other students from his group. After 2 months now, it is possible for him to sit in the first 2 lessons without serious problems, just to get used to socializing, however he does not do the school work, just sits. 
[bookmark: _GoBack]Dealing with students facing socio-economic problems in Diósd
The aim of our child and youth protection work is to help students with cultural disadvantages and socio-economic problems. After setting the problem it is important to persuade the family, the parent (s), to involve the help of the school and professional services. This could sometimes be problematic, as lots of families do not want their problem to be mentioned or they are shy to ask for help. The relationship starts here and is regular with family visits, parental meetings, open days. Students with social and behavioural disabilities are included into the mainstream activities through the involvement of more individual and group work and conversation. The responsible child support and youth protection teacher and the student’s class teachers are primarily responsible for the prevention. Children's living conditions and their developmental disorders should be explored in a timely manner. Our educational toolkit is important making the school life attractive by expanding our motivation tools. This will greatly assist in the development of talents, prevention, support for disadvantaged students.
The main purpose of child protection is to develop our children's professional activity, which, by its preventive nature, ensures its physical and harmonious spiritual and moral development and preservation methods.
The school’s major area of ​​preventive work is classroom teaching. The classroom work plan includes topics related to healthy lifestyle every year. For the students of our school, our general and special activities are:
· notice disadvantaged and vulnerable students
· support to alleviate social and cultural disadvantages
· address special attention to disadvantaged talented learners
· school day care possible for these students
· class excursions, field trips, summer camps, courses, foreign student exchange trips, family visits, individual conversation, music education, sports programs, library, theatre, museum visits, study competitions (school, regional), Christmas concert, commemoration of our national festivals, arranging exhibitions of our students' works are the most important activities which could help these students
A socially disadvantaged student’s inclusion is primarily a classroom task, in close cooperation with the school youth car teacher. Our students from this group are facing different problems: the socialization dysfunction of the family, rejection of the love of the child, search for help, high neglect and abuse, physical and psychological aggression in the family, alcoholic parenting. These families are given social assistance. Our school’s curriculum describes the aims and ways of how this work should be done in the section of "Child and Youth Protection Tasks". In the annual schedule of youth protection, the school organizes various possibilities of social and mental assistance. 

