PLANNING AND EVALUATING A LEARNER DEVELOPMENT ACTIVITY

*GUIDING QUESTIONS*

The following questions aim at helping teachers plan and/ or evaluate a Learner Development Activity (LDA), i.e. any activity that seeks to develop learning competence (willingness and ability to learn = readiness to manage learning). Sections A-C refer to general characteristics of the LDA; Section D focusses on the learners' roles in accomplishing it; Section E is a self-regulation checklist for the teacher who seeks to develop a pedagogy for autonomy.

A. TRANSPARENCY/ EXPLICITNESS 
· WHAT

What aspects of the learning competence are involved in the LDA?

· WHAT FOR

What are the LDA aims/ purposes? 

· WHY

What is the rationale of the LDA?

· HOW

What tasks increase the learners' willingness and ability to learn?
· How explicit are the answers to the above questions in the learning material? Are there strategies to compensate for lack of explicitness?

B. INTEGRATION

· Is the development of learning competence articulated with the development of communicative competence, i.e. does the LDA comprise both learner training and language training as integrated purposes?

· In case the LDA solely focusses on the learning competence, what strategies are used to increase the learners' perception of the relevance of the activity in terms of language improvement?
C. APPROPRIATENESS TO CONTEXT/ MEANINGFULNESS

Does the LDA…

· require a diagnosis of the learners' readiness to accomplish it?

Does it respond to the learners' characteristics, interests and needs?

Does it build on the learners' previous knowledge and experience?

· provide authentic and useful learning experiences?

· involve competences that can be transferred to other learning situations?

· promote  progress in the learners' learning competence?

D. LEARNER ROLES TOWARDS SELF-DIRECTION

LDAs may involve learners in a variety of roles. Each LDA should have a particular focus. The questions below may help you to determine it.

REFLECTION 

· Does the LDA allow the learners to develop language awareness?

· Formal properties of language 

· Pragmatic properties of language 

· Sociocultural aspects

· Does the LDA allow the learners to develop learning awareness?

· Sense of agency (self-control, self-esteem, self-confidence)

· Attitudes, representations, beliefs

· Preferences and styles

· Aims and priorities

· Strategies (cognitive, metacognitive, strategic, socio-affective)

· Tasks (focus, purpose, rationale, demands)

· Instructional/ didactic process (objectives, activities, materials, evaluation, roles,…)
EXPERIMENTATION

· Does the LDA allow the learners to experience learning strategies?

· Discover and try out learning strategies in class

· Use learning strategies outside class

· Explore (pedagogical/ non-pedagogical) resource materials
REGULATION

· Does the LDA allow the learners to regulate learning experiences?

· Monitor/ evaluate attitudes, representations, beliefs

· Monitor/ evaluate strategic knowledge and ability 

· Assess learning outcomes and progress

· Identify learning problems or needs

· Set learning goals

· Plan their learning

· Evaluate the instructional/ didactic process
NEGOTIATION

· Does the LDA allow the learners to co-construct learning experiences?

· Work in collaboration with peers

· Work in collaboration with the teacher

· Take the initiative, choose and decide 

E. TEACHER ROLES TOWARDS LEARNER SELF-DIRECTION

The following questions may help teachers become more aware of their readiness and roles in developing a pedagogy for autonomy. Although the ideal answer to the questions is YES, no teacher is an ideal teacher. In this sense, the checklist should be understood as a self-development instrument rather than an assessment tool. You may select or add questions which are more appropriate/ relevant  in  your own professional situation.
AM I WILLING  TO… ?    AM I ABLE TO…?

· Understand what is involved in language education and its role in school curricula

· Understand the theory and practice of a pedagogy for autonomy (assumptions and principles; methodological approaches; research studies)

· See teaching as an inquiry-oriented, exploratory profession as situations are often unique, uncertain and problematic 

· Challenge routines, conventions and traditions (be subversive if necessary)

· Share my personal theories and practices with peers

· Encourage the learners to be critical towards social and educational values and practices, and involve them in finding common solutions which seem appropriate (though not necessarily ideal)

· Share responsibilities and decisions with the learners

· Share my pedagogical beliefs with the learners

· Accept the fact that the learners may not share my own expectations, opinions or beliefs, and that  it is not always easy or even desirable to reach a single conclusion or point of view

· Articulate the personal dimensions of learning (individual expectations, needs and interests) with the social/ interactive nature of the classroom culture

· Foster  interaction where everyone has the right to speak and to contribute towards the co-construction of meanings

· Collect learner data so as to understand learning processes and their evolution (eg. through observation, questionnaires, diaries, interviews, checklists, etc.)

· Analyse learner data to find relevant cues to improve teaching and learning

· Find ways to take learning competence into account when assessing the learners (eg. through self-assessment)
