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The students must lock away their coats, bags and backpacks. They will then be given a task 

sheet, a “Boarding Pass” and a booklet. Two people are shown on the “Boarding pass”: 

A German emigrant who migrated overseas (blue stamp) and an immigrant who migrated to Ger-

many at some time in the last 300 years (red stamp). The booklet belongs to the immigrant 

and is needed in the second part of the exhibition. In the fi rst part of the exhibition, the students 

accompany the emigrant.

The “Boarding Pass” also includes the “iCard”: it contains the 

respective life story of the migrant person with whom the stu-

dent discovers the exhibition. The “iCard” is used to start the 

audio and reading stations. They are marked with the symbol 

of a hand holding an “iCard”. The information at the audio sta-

tions lasts about two to three minutes. The narration begins 

immediately when the “iCard” activates an audio station. If 

you have any technical questions please feel free to ask any of 

the museum staff for help. 

Display cabinets and nine compartments with examples of 

hand luggage, similar to those taken along between 1920 and 

1970, are located opposite the Waiting Hall. Hand luggage 

symbolizes the objects that were not allowed under any cir-

cumstances to get lost during the journey. 

An emigrant vessel from about 1890 can be seen on a large photograph over the compartments. 

The door to the permanent exhibition opens every three to four minutes. 

Notes regarding the task sheet:

Biography – The students note the name, date of birth and year of emigration. Then they 

should put themselves in the role of an emigrant and write down what items they would put in 

their hand luggage.
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Waiting hall

Bremerhaven and the North German Lloyd – The German Emigration Center greets you with an 

acoustic staging. The room is a replica of the Waiting hall for the steerage-class passengers of the 

North German Lloyd in Bremerhaven.

Notes regarding the task sheet:

The students do not have to answer any questions here. 

NOTES

The moment prior to boarding the ship is staged on the Quay.

People are looking at the steamship “Lahn”. Luggage and car-

go for the crossing are spread out in various parts of the room. 

The selection of emigrant figures is representative both in the 

distribution of genders as well as age group: The costumes are 

historical reconstructions made of materials whose structure, 

color and workmanship are modeled on the originals.

The “iCard” can now activate an acoustic staging in which words of farewell to the old country and 

departure can be heard in the languages that are spoken by the majority of emigrants. German 

(with the dialects of Baden and Hesse), Yiddish, Low German, Polish, Russian, Sorbian and Czech. 

The students should take a close look at the figures and the cargo (luggage and supplies).  

Please do not leave the students alone in the room. The life size figures must not be touched.

Notes regarding the task sheet:

Farewell – The students must try to empathize with the emigrants. They are standing at the quay, 

and look at the ship that will take them away from Europe and bring them to a new home country. 

The quotes and expressions on their faces reflect a whole range of emotions: from fear and bitter-

ness to joyful hope of the future.
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The contents of this room bear witness to the emigration of 

2000 individuals. The selection of individuals – their gender, 

age and area of origin – is representative for this period of  

emigration.

The following details about these individuals are provided: Gender, age at the time of emigration, 

native country, name of vessel, type of vessel, date of arrival, destination country / port of arrival, 

destination in the new country, occupation. There are drawers with exhibits for 60 individuals;  

18 of these also include an audio station. The latter are the biographies of the individuals who are 

accompanied by the museum visitors.

Five “milestones” are at the center of the room. They provide general background information  

about the emigration. Five historical emigration phases are distinguished: 1830 – 1870, 1871 – 1913, 

1914 – 1932, 1933 – 1945, 1946 – 1974. Emigration through Bremerhaven began in 1830; the last 

emigrant vessel left the port in 1974. Whereas the right side of a “milestone” contains exhibits 

and texts, the left side contains audio stations explaining the general history and statistics rele-

vant to the respective period of time. Classroom wall maps about the history of Europe are located 

in the entrance and exit area. Here, the subject matter can focus on the journey to Bremerhaven.

Notes regarding the task sheet:

Biography – The students write down the relevant particulars of their biography. Reasons for 

emigration can be classified into two categories. Causes are the structural reasons in the area  

of origin and the destination country, whereas motives suggest personal reasons. Frequently, 

there are additional specific reasons for emigration. You will find an overview of all 18 emigrant 

biographies with all the important details in the attachment.

NOTES
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Exhibits in one of the five “milestones” in the Gallery of the 

Seven Million.

In the “milestones” at the center of the room, students will learn about the social and political  

reasons for emigration, flight and expulsion between 1830 and 1974 using exhibits, texts and 

 audio stations.

Notes regarding the task sheet:

General reasons for emigration – Personal motives are given in the biographies. The five “mile-

stones” respectively provide various reasons for the origins and scope of the emigration during  

a specific period of time. The students will only focus on the period of time in which the person 

they are accompanying emigrated.

1830 – 1870: Industrialization, bad harvests, failed revolution in 1848, general agricultural crisis 

 (shortage of land per farm), irreplaceable loss of part-time work options (cottage 

 industry) for farmers because of industrialization, insufficient growth perspectives

 in craft trades, avoidance of military service, search for free farm land, hope of 

 finding better work conditions in the “land of opportunity”.

1871 – 1913: Panic of 1873 – 1876 and its consequences until 1892, unemployment in Germany

 and work opportunities in the U.S., pogroms in Czarist Russia as of 1881, Germany as  

 transit nation for East Europeans.

1914 – 1932: Depression after World War I, inflation 1932, Germany is a transit nation for 

 East Europeans.

1933 – 1945: Racial and /or political persecution, pogroms 1938.

1946 – 1974: “Displaced Persons” searching for a new home country, economic depression

 after 1945, dream of the “American Way of Life”.

NOTES
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Information about the types of vessels that cross the Atlantic 

are given in the baggage room.

On the left side, one can use the “iCard”, to call up biographical information on the emigrant.  

On the right side of the room, monitor screens show the departure of emigration vessels from  

Bremerhaven. Three ship models are located in a transport box at the center of the room;  

they are true to scale (1:100), and focus on the technical development of the vessels. The three 

ship models are exemplary for the development of emigration transportation. The sailing vessel 

stands for the early phase of emigration (1830 – 1870). From the 1870s, most of the emigrants  

reached the New World on steamships. By 1910, most emigrants traveled with ocean liners.

Some students might get the feeling that the floor is moving when they enter the baggage room. 

This is an architectural illusion.

Notes regarding the task sheet:

Biography – The biography station on the left wall provides information about the crossing of  

the person being accompanied (name of ship, year of arrival, ship’s class, weather). Please note: 

The reading material is only available while the “iCard” is placed on the station.

NOTES
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Three ship models in the baggage room highlight the technical 

progress in passenger shipping from the sailing vessel to the 

steamship and the ocean liner.

Notes regarding the task sheet:

Transport box with ship models – The students assign the ship on which their emigrant traveled 

to a specifi c type of ship. In doing so they know which type of staged ship’s cabin they will later 

take a closer look at.

The conditions of passage are displayed in three consecutive 

ship cabins based on the vessels that have been presented. 

The student’s task focuses only on the type of ship, which the 

person they are accompanying emigrated on.

Passage in the steerage-class of the sailing vessel “Bremen”, 1854 

Both of the audio stations and the drawer focus on the hardships 

of the crossing and the meals.

Notes regarding the task sheet: 

Hazards and diffi culties – Hygiene was unknown on board; there were no toilets. Spoiled foods and 

lack of provisions for the journey, as well as days spent locked under deck in cramped spaces during 

rough seas aggravated the situation. Vermin and disease spread quickly in the cramped spaces. On 

average, at least one person died on every transatlantic crossing from Bremerhaven. Passage with 

a relatively small sailing vessel on the rough seas of the Atlantic involved the basic risk of suffering 

shipwreck. Boredom was a big problem for people from rural regions because they were not used to 

having several weeks of free time.
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Explanations about the term steerage – The sailing ships were primarily built to transport bulk 

goods from America to Europe. European products were not as much in demand in the United 

States. To avoid empty runs on the return journey across the Atlantic a temporary wooden par-

tition for emigrants - the steerage deck - was drawn in the storage hold. The actual height of the 

steerage is shown at the left of the partitions, however it cannot be recreated for safety reasons 

(approx. 1.80m). The accommodation of emigrants was so controversial that legislation for ships 

leaving from Bremen was passed in 1832. This improved the situation and limited the number of 

emigrants per sleeping berth to fi ve, as well as requiring at least 12 square feet (about 1 square 

meter) lying surface per person. Furthermore, the captain was required to make a list of passen-

gers and to supply provisions for a minimum of 90 days per passenger.

Length of the journey – The duration of the journey was uncertain. A sailing ship usually took

about 6 to 12 weeks to cross the Atlantic. However, storms could greatly prolong the journey.

Free time – The shipowners did not provide any kind of leisure activities; the emigrants had to 

keep themselves entertained. The illustrations show activities including playing music, dancing, 

telling stories, card games, handicrafts and reading. 

Passage in the steerage on the steamship “Lahn”, 1887. 

Audio stations and drawers provide information about accommo-

dations, food and travel conditions. Clothes similar to those worn 

by the emigrants can be tried on here. 

The “iCard” activates a camera and the fi nished pictures can be looked at and purchased in the 

shop. The improvements in lavatories and washrooms are shown in the sanitary area. Turning the 

faucet opens information about the morning wash of men and women traveling third-class.

Notes regarding the task sheet: 

Facilities – There are nine bunk beds for 18 people. They ate their meals there too.

Length of the journey – A steamship usually took about 8 to 15 days; the fast steamer “Lahn” 

only took 8 to 10 days.
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Additional information: 

Sanitation – Lavatories and washrooms with running water helped reduce many sanitary 

problems.

Free time – The ship offered concerts and dances for third-class passengers. In addition, they 

read, played music and spent time on deck.

Passage in a steerage-class cabin on the ocean liner

“Columbus”, 1929 

Audio stations provide information about cabins, meals and 

travel conditions.

Notes regarding the task sheet: 

Accommodations – Four-bed cabins with respectively two sinks and two wardrobes gave 

steerage-class passengers some privacy. The cupboards and the other compartments made 

it possible for the emigrants to travel with parts of their own luggage. Travelers could select 

from an extensive menu in the ship’s canteen.

The length of the journey – The crossing took about 4 – 6 days, of which only 5 were spent at 

high sea.

Additional information:

Free time – Steerage-class passengers were offered entertainment in the form of movies, 

concerts, dances and parlor games on deck.

Religious services – There is a suitcase in the cupboard of the cabin with the utensils that 

are necessary for a Catholic mass. The “St. Raphaels-Werk” was responsible for the ministration 

of the Catholics, and the “Evangelisch Lutherische Auswanderermission” was responsible for 

religious services for the Protestants.
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The films show the Arrival in New York of emigrant ships from

Bremerhaven. The group can describe their impressions of the 

different types of ships.

Notes regarding the task sheet: 

Now that the students know more about the different types of ships, they should review whether 

they would change their minds and cross the Atlantic on a different type of ship. 

NOTES

 

The students have now reached the port of New York – they 

have arrived in the New World. Ellis Island, which opened in 

New York in 1892, was the largest immigration center in the 

United States.

Ellis Island is a small island off the coast of Manhattan. Here, the steerage-class passengers un-

derwent medical and legal inspections before being allowed to enter the country. This marked the 

end of free immigration to the United States. The question they all asked themselves was: “Will the 

authorities let me enter?” From the perspective of the students, the individual they have accom-

panied has been a German emigrant; from the perspective of the U. S. authorities, this person is 

now an immigrant. The walls of the tiled corridor are adorned with drawings similar to those found 

in the reception center at Ellis Island.

Notes regarding the task sheet: 

New York – Significance for emigration: In the 19th century over 90 percent of the emigrants  

who left from Bremerhaven went to the United States, of which 70 percent went to New York –  

the largest immigration port.
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NOTES

The staging of this room represents the “Registry Room” at 

the Ellis Island Receiving Station in 1907. The emigrants were 

grouped together in waiting zones separated by metal bars. 

Immigration authorities asked them questions at the end of 

the room.

In two aisles in the “Registry Room” audio stations provide biographical information about the 

arrival of the emigrant you are accompanying. The audio station in the left aisle provides general 

information about Ellis Island. You can start an interactive questioning with an immigration of-

ficer at the “Legal Desk”. Please ensure that only a few students try to take this test. The test is 

only an offer and not a task for the students. 

Twelve million people immigrated to the United States through Ellis Island between 1892 and 

1954. The final questioning by the immigration officer was decisive for entry. Medical tests and 

the questioning resulted in the refusal of an entry permit for approximately 20 percent of those 

questioned. Convalescence in the hospital on Ellis Island and individual appeals to the immigration 

authorities enabled entry to many of those who were initially refused an entry permit. Ultimately, 

about 2 – 3 percent of the emigrants were sent back to Europe.

Notes regarding the task sheet:

Ellis Island – about 2 – 3 percent of the people who wanted to immigrate were refused entry at  

Ellis Island and sent back to Europe at the shipowner’s expense. The tears of joy upon arrival and 

the tears of sorrow when entry was refused gave Ellis Island its nickname: “The Island of Tears”.

NOTES
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Ninety-seven percent of all immigrants were able to enter 

the U.S. without diffi culty. Most of the Germans among them 

knew exactly where they intended to go after entering the 

country: They continued their journey to a destination at the 

interior of the country.

In the mid-19th century, people traveled by train and then by steamboat. Horse and oxen carts 

brought them to remote regions. However, after leaving the immigration station the fi rst question 

was: How do you get to the railway station? There are city maps of New York, Buenos Aires and 

Sydney in the passageway. In these historical maps, immigrants are shown the shortest routes from 

the harbors of arrival to points of departure from where they can continue their journey.

Notes regarding the task sheet:

The students do not have to answer any questions here.

There are hundreds of books, objects and maps from the 

museum’s collection in this room. It addresses the following 

issues: What did they know about each other? What did the 

immigrants know about their new home country? What did 

the immigration countries know about the newcomers?

They often only knew what relatives and friends who lived there had written in letters. Some read 

emigration guides prior to departure. Some of these letters and books about North and South 

America, as well as Australia are on display. The immigration countries registered the newcomers 

in fi gures: The statistics on display show the information gathered about the German immigrants.

Notes regarding the task sheet:

Source studies – “Letters from America” or another immigration destination provided information 

about the risks and opportunities in the target country. Encouraged by these letters, many people 

decided to follow relatives, friends or acquaintances to the New World. This “chain migration” is 

typical for overseas emigration. In addition to personal letters written by immigrants, other sources 

of information were advertising material written by emigration agencies and travel reports with 

recommendations and warnings in books and newspapers.
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Dieser Stadtplan von New York aus dem Jahr 1847 zeigt New York und 

Brooklyn. Zu diesem Zeitpunkt gibt es dort noch keine Eisenbahnlinie. 

Lediglich eine Straßenbahnlinie, die „New York and Harlem Railroad“, 

befördert innerhalb der um 1850 bereits 700.000 Einwohner zählenden 

Stadt. Die Einwanderer kommen in der Registrierungsstation Castle 

Garden an, im Süden von Manhattan, und reisen dann meist mit Binnen-

schiffen weiter. Die ab 1892 bestehende Einwandererstation auf Ellis Island 

ist auf dem Stadtplan zwar bereits abgebildet, jedoch zu dieser Zeit 

noch ungenutzt.

The map of New York dating back to 1847 shows New York and Brooklyn. 

At this time there is no railroad line there, just a tramline, the New York and 

Harlem Railroad, for New York’s 700,000 city inhabitants around 1850.

Immigrants arrive at the Registration Building in Castle Garden in southern 

Manhattan and usually continue their journey on inland waterway vessels. 

The Ellis Island Receiving Station, which opened in 1892, already shown on 

this map, was not yet in operation.

Aus/From: Williams, Wellington: Appletons‘ New and Complete United States Guide Book for Travellers, New York, 1853.
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Letters – The students should think about what observations and experiences

they would write home about.

NOTIZEN

In front of the backdrop of the New York Grand Central  

Terminal, a place of transit, the subject matter focuses on the 

conditions of life of German immigrants overseas between 

1683 and 1974.

In a place where hundreds of thousands of people gather every day, with European, African or  

Asian roots, rich and poor, believers and disbelievers, young and old – stories are told of the dreams 

and achievements of the German immigrants – but also of the down sides, the hardships of daily 

life, the conflicts with the Americans and the native Americans, and of the failures. Information 

about the biographies can be found once again in the ticket booths. Three dioramas are on display 

in the waiting hall. They illustrate where the Germans lived and worked around 1850 on a farm in 

Texas, around 1890 in the slaughterhouses of Chicago, and around 1950 in a delicatessen store  

in New York. There is a group of figures showing a German immigrant and her son at the center  

of the room. Her husband and her father-in-law are trying to find out where the train to Chicago 

leaves from and have left her alone. Even though she cannot speak any English she tries to ask the 

baggage porter.

Notes regarding the task sheet:

Biography – The students write down the relevant particulars of the person they are accompanying.  

The chart in the attachment provides the relevant particulars for the 18 emigrant biographies.
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The bridge

The bridge is the passageway into the second exhibition building. When the students cross the 

bridge they leave the topic of German emigration overseas behind. The second exhibition building 

focuses on 300 years of immigration to Germany. The students are now in the Federal Republic  

of Germany, the year is 1973. There are reproductions of stores that existed at the time. The need 

for foreign workers in the Federal Republic of Germany ended in the early 1970s.

The so-called recruitment ban went into effect on November 24, 1973. Apart from a few excep-

tions, foreign workers were no longer permitted to enter Germany. After the recruitment ban, the 

only reasons for entering the Federal Republic of Germany were family reunification, the Federal 

Expellees Act or as an asylum seeker. The newspapers at the kiosk provide information about the, 

at that time, current event.

Upper floor

The students will now meet the person who immigrated to 

Germany (“Boarding Pass” red stamp). 

Both the audio station of the respective biography and the booklet provide the students  

with further information about the life story. The chart in the attachment provides the relevant 

particulars for the 15 immigrant biographies.

Notes regarding the task sheet:

Biography – The students write down the following biographical particulars of the person they are 

accompanying: Name, date of birth and year of immigration or period of time in which migration 

took place.

NOTES
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Upper floor

Notes regarding the task sheet:

Biography – The students look for two personal items from their biography in the different  

stores of the shopping mall and make a note of the inventory number (Inv.No.), which is on the  

corresponding card.

Lower level

Statistics – This map shows the immigration and emigration to or from the Federal Republic of 

Germany in 2015. These are the latest data available because the numbers are officially released 

a year later. In 2015, people from Syria were the largest group of immigrants. The huge rise in 

migrants from this country (over 400 percent compared to the previous year) is due to the large 

number of civil war refugees. Before then, from 1996 to 2014, Poland was the main country of 

origin from which primarily work migrants came.

Notes regarding the task sheet:

The students must name three countries from which the most immigrants came:  

Syria (326,872), Rumania (213,037) and Poland (195,666).

NOTES
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Lower level

The slogan of the new exhibition room Studio Migration is 

“Transforming fear into curiosity”. At various media stations 

the students can engage in an interactive exchange and 

address topics that include “How do I express my opinion in a 

statistic?” or “ Are you a supporter, a sceptic or an opponent 

of immigration?”.

Notes regarding the task sheet:

Take a closer look at the “How do I express my opinion in a statistic?” station and identify the 

difference between Curve chart 1 and Curve chart 2.

Curve chart 1 + 2: Immigration to the Federal Republic of Germany 1991 – 2015

Both curve charts show the same fi gures. They look very different because each chart works 

with a different scaling. The size indications are on the axes of the chart. The vertical scalings 

represent the number of people who immigrated. In curve chart 1 this so-called y-axes shows a 

much smaller size indication (550 – 950 people) than in the curve chart 2 (0 – 1,500,000 people). 

The smaller size indication in curve chart 1 tightens the line, in curve chart 2, the larger size 

indication stretches the line. The horizontal scaling shows the years 1991 – 2015. This so-called 

x-axes is the same in both charts and does not alter the presentation.

The exit is on the upper fl oor, back over the bridge. 

Please make sure that all the clipboards, pencils and “iCards” are returned. Plexiglass containers 

for the “iCards” are located in the entrance hall. Clipboards and pencils can be returned at the 

visitor’s desk. The students can keep the “Boarding Pass” and the task sheet.
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